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08nyo¢ Ekmatdsutikol AyyALkng
B’ & I’ TENIKOY ENIAIOY AYKEIOY (I.E.A.)

O ®akelog YALKoU — AyyAlkd 2 €xeL w¢ Bactko otoxo va Bonbnoel Toug/Tig ekmaldeuTikolg va
avTamokpLlBoUV OTIG avAYKeG Twv pabntwv/-ntplwv twy .E.A. doov adopd tnv ekpddnon tng
AyYAIKAG WG &€vng YAwooas. To TEPLEXOMEVO TWV BEUATIKWY EVOTATWY TOU UALKOU TOPEXEL
otoug/otig padntég/-ntpLeg tou I.E.A. Kivntpa elodyovtag otnv EevoyAwoon TaEn apx£g Kat afieg
™G KaBNUEePLVAG LwNG O OXEDN LE TLG TLAPAKATW BEUATLKEG:

Evepyog moAitnc (citizenship)

MepLBaAAov (environmental issues)

Texvoloyla (technology)

AvBpwriiva. Sikawwpata — lootnta - Epduleg oxéoelg (human rights - social
discrimination - gender issues)

Téxvn Kal moAttiopog (art and culture)

Wnolakog kéopog (digital world)

MNoAttioutkn Stadopomoinaon kot avoxn tng dtadopag (cultural diversity and tolerance)
Eu Inv - vyeia, aBAnTIopog, eAelBepog xpovog (well-being, health, sports, leisure)
Exknaidevon kot epyaocia (education and work)

10. Ymap€loka {ntiuata (.. loneliness, fear etc.)

PwnNPE

LN,

Emonualvetal otL ywa tn PEATotn aflomoinon Tou TPOTEWVOUEVOU eKTTOLSEUTIKOU UALKOU, oL
ekmoleUTIKOL KaAoUVTOL v TIPOCAPUOCOUV TO TIEPLEXOUEVO TOu AapBavovtag umodn Tig
OVAYKEC KAL TLG SUVOTOTNTEC TWV HAONTWV/-TPLWV, KATL TO OO0 TIPOKPILVETAL W aVayKALOTNTA,
g€€AAAou, Kal oto TTAaioLo TNG SLadopOomOLNUEVNG TTALSAYWYIKNG.

I6laitepn éudaon otig cUYXPOVEC MALSAYWYLKEG Kal SIOAKTIKEG HeEBOSoug Sidetal PeTafy AAAwvV
otnv aflomoinon twv TME Kol otnv elcaywyr 8pactnplotATWV KOAALTEXVIKAG SnUloupylog oTo
mAaiolo tou pabnuartog tng £€vng yAwooag.

BaolkéG mapadoxEG mou £xouv AndBei umtoYn Katd Tov oXESLAOLO TOU EKTTAUSEUTIKOU UALKOU,
aroteAwvtag tauvtoxpova kot Tpoilnodéoslg yia thv avapopdwon tou amd tov/tnv
EKTIALOEVUTIKO €lvol oL aKOAOUOEG:

H ekpadbnon tng €€vng yAwooog amotelel Wdilaitepn padnotokn dtadikaoia kabwe ot padntéc/-
NTPLEC KaAoUVTAL VA TTPOGAGBOUV KAl VA KATAVOGOUV UNVU AT KAl EVVOLEC LA SLadOopETLKAG
KOUATOUpPOG -TNG KOUATOUpOC o dEPEL N Eévn YAwaooa- o pia kplolpn mepiodo tng {wng Toug,
KOTA TNV omoia Slapopdwvouv TNV TAUTOTNTA Toug. Emiong, ol pabntég kat oL poabntpleg Ba
kKAnBouv va ypnowlomnotioouv TV AyyAkn yYAwooa wg lingua franca yla va mKowwvnoouy e
ATopa TIOU XpnotpomololV Thv AyyAlk YAwWooa w¢ UNTPLKA, wg 8e0Tepn N we Eévn yAwooa, os
€VOl TIOYKOOMLOTIOLNUEVO TEPLBAANAOV Ko, ETOMEVWG, XPELAleTal va yvwpioouv kal va
KOTavonoouv TG SLadopeTIKEG LopdEG mou AapPavel n AyyAlky yAwooo oto mAaAiclo tng
S1EBVOUC EMKOWVWVLOKAG XPHONG TNG. TEAOG, N ETUTUXNKEVN EKUABNON TG EEVNG YAWOOoOC amattel
QVAmTUén KOTAANAWY OTPATNYLIKWY, TPOOTIABELA KaL XpOVO.

MNa vo emitevxBel o mapamdvw oTOX0¢ OTo OXOAkO TmeplBAaAdov, eival amapaitnto va
oavantuéoupe evllodépov Kal KivNTpo oTtoug/oTic HabnTtég/-ATpLeg yla To pHadnua tg €évng
YAwaooag, Kal va oploou e epLKToUC LaBnoLlakoug oToxoug oL omoiol Ba afloAoyolvtal o€ TAKTA
XPOVIKA Slaotrpata (LEoa Kot amd eVOAAAKTIKOUG TPOTIOUG Kat LeBASoug afloAdynong) wote va
TIPEXETOL OUOTNUATIKA avatpododdtnon otouc/otic padntég/-ntpleg, aAd Kal oTouc/oTIC
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ekmaleUTIKOUC, WC POG TNV emitevén toug. OL emouvantopevol Seikteg Tou avabswpnuévou
Kowol Eupwmaikol MAatciouv (K.E.N.A.) umopolv va xpnotwgomoilnBolv améd Toug/Tig
KOO EVTIKOUC WC KELPEVO avadopag yLa TNV EMIAOYH TWV TOPATIAVW LABNCLAKWY OTOXWV.

Y10 mapordvw MAAioLo, eival onpavtikd va ovadepbel ot oL pabntég/-Atpleg deiyvouv evepyod
evbladépov yla to padnua otav ol pabnolakol otoyol evappovilovtal Pe T SIKEC TOUG
embupieg, avaykeg Kot tpoodokieg kol otav ot SLadikacieg /Kot oL 5pacTtnELOTNTES OTLC OTOLES
gUMAEKOVTAL £XOUV vOnua yla Toug idloug, aflomololv EMOLKOSOUNTIKA TOUG TPOTIOUC LE TOUG
omoloug €xouv LABEL va ETIKOLVWVOUV 1) VAL TIPOCEYYL{oUV TN YVWor), GEBOVTAL TNV TIPOCWTILKHA Kal
TNV OLKOYEVELAKI) TOUC Lotopia, cuoxeti{ovtog TO MEPLEXOUEVO TOU HABAUATOG UE KOTAUOTAOELG
™G mpaypatikng {wng. EmumAéov, oL onuepvol €pnPol ival e€olkelwpévol e tv PndLokn
texvoloyia (évag 6pog mou cuyxva anodidetal otnv ayyhodwvn BLBAloypadia we ‘digital natives’),
otolxeio mou Ba mpémel va AndOel umoyn tdéoo otov oxedlaoud Kal tnv avapopdwaon (omo
TOV/TNV EKMALSEUTIKO) TOU €KTALSEUTIKOU UALKOU OC0 Kal 0TV ehOPUOYA TOU OTN OXOALKH TALN.

Me Bdon ta mapandvw, To MeEPLEXOLEVO ToU PDakéAoU YALKOU — AyyAlkd 2 odnyel TouG Ladntég
KOLL TIG LABATPLEG VA GUVELSNTOMOL oLV TNV afia TNG ££vnG YAWooOC w¢ epyaAelou EMLKOVWVIOG,
gfwotpedelag, avrinPng/mpdoAndng tou KOOUOU KoL KPLTkhG Bswpnong tou. Tautdxpova,
HEOw TG aflomoinong Tou ekmalSeuTIKOU UALKOU Ol HaBNTEG Kol oL LOOATPLEC EUTIAEKOVTOL OF
pta evéladépouvoa pabnaotakn dtadikaaoia n omoia evappovileTal we TPOC TOUG OTOXOUC TNG UE
10 Kowo Eupwmnaikd NMAaioto Avadopdc yia tig Zéveg NMwaooeg (Common European Framework).

MeBo8oAoyikr) TtpoaéyyLon

MNa tnv aflonoinon tou UALKOU TPOTEIVETAL N EMIKOWVWVLAKY MPOCEYyLon, PAoelL TG omolag n
S6aokalio tng Eévng yAwooag:

V' Sivel mpwrtiotwe éudaon otn onuacio (meaning) kat xt otn Sopn (structure) tng
YAwooag, xwpic va mopayvwpilel wotdoo Kol T onpooio Twv SOUKWY OTOLXEIWV yLa
™V 0p01 Kot KATAAANAN XpARoN TG oTLS SLADOPEG EMKOLVWVLOKEG TTEPLOTACEL,

v’ «eKBETEL TOUG LOONTECG KoL TLG LOOATPLEG 0TV §évn YAWooa Péoa ard Thv emadh Toug
LE TIOAUTPOTILKA KElpeva, TaLvieg, ebnuepideg, meplodika KA.,

v TpoodEPeL 0TOUC HOONTES KoL TIC LOOATPLEG EUKALPieC UOEVTIKAG SLadpaonG.

Katd tov oxedlacuo tng pobnolakng evotntog uloBetolvtol oL Tapamavw OopPXEC TNG
ETILKOLVWVLAKNAG TIPOCEYYLONG ToVI{ovTag TNV £vepyd €UMAOKN TwV Habntwv otn padnolakn
Sladikaota. Q¢ ek TOUTOU, OL EKMOLEEUTLKEC SPACTNPLOTNTEG £XOUV TOL AKOAOUB O XapAKTNPLOTIKA:
a) sivat evvololoyika poptiopéveg (meaningful) evw tauvtdypova epmepLEXOLV TIC UTIO LABNnoN
Souég NG ££vng YAwooog wote o/n nabntig/-NTpLa va eKTtiBeTal o0 AUTEG e UTIOPPNTO TPOTIO

(uéoa amo v mpoomdBbeld Tou/Tng va avtanokplBei ota {nToupeva g Spactnplotntag),

B) &ivouv tnv Suvatdtnta otov/otnv ekmolbeUTIKO va mpofaivel os pnt Sidaokalia twv
YAWGOGIKWV Kot AEELKOAOYLKWV SOUWV TG YAWooag, Kal

y) elval ouvektika depéveg Petaty toug (task dependency).
A§loAdynon

H aloAdynon tn¢ enidoong twv padnTwv Kol Twv pHoOnTplwyv omoteAel AppnKTo PEPOG TNC
poonotakng Stadikaciog kabwe mapéxel onuavilkég mAnpodopisc ywa tn SidaokaAio Kot T
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uaednon (washback effect) evw tauvtoxpova pnopei va utootnpiéel tn did Biov pabnon tng £€vng
YAwooog epooov onUATOS0TEL TOUC TPOTIOUG TIOU TIPETEL VA ULOBETOUVTOL KOl EKTOC OXOALKNG
taéng yla pla amoteheopatiky dwadikacia padnong (wash forward effect). Tautoxpova,
ETUTPEMEL OTOUC/OTIC EKMALSEUTIKOUG: o) va cuUMEyouv TAnpodopisg yio tnv mpdodo Ttwv
poOntwv/-nTtplwv Ttoug, B) va eAEyouv TNV OMOTEAECUATIKOTATO TwWV OLOOKTIKWV TOUC
npooeyyioewy, y) va dnuoupyolv opdadeg epyaciog Twv padntwv/-tplwv pe Bdaon to eninedo
vAwoooudBeldg toug, 8) va mopéxouv meplypadlkd oxOAla avatpododotnong wote va
SnuLoupyolV 0ToUG LaBNTEG/-NTPLEG BETIKA KivnTpa yLa MEPALTEPW TTPOOSO0 €) va SLOyLYVWOKOUV
KoL va aflohoyouv Tn YAwoooudBela Twv Hadntwv/-tpLwv.

Mpoteivetal n afloAdynon va eivat dtapoppwtikn kat va AapBdavovtot umtopn HeTaly aAAwv:

0) N cuppETOXA Tou/TNG Hadntrh/-ATpLag oto padnua,

B) n tpnon d¢akélou UAlkoU (portfolio) pe Seilypota Spaoctnplotitwv (gEpyaocisc,
CUMUETOXN OF project K.ATt.) ou katéBeoe o/n padntrg/-AtpLa,

V) oL yparmtég Sokilpaoieg (OALlyOAETITEC 1 wplaieg, OTwC opllovTal 0T OXETIKN VopoBeaial),
ol omoieg Ba gival SoUNUEVEC EMKOLVWVLAKA Kot Ba oxoAldlovtal meplypadLkd,

8) oL CUVOETIKEC/BNULOUPYLKEC EPYAOLEG,

€) n avtoa€loAdynon tou/tng padntr/-AtpLog.

Ev8ewKTIKA, 0T0 TTAaiolo tn¢ autoaLloAdynorg Toug oL podntég/-ATpLeg uropouv oto TéEAog KAOe
gvotntag va aflohoyolv tnv OAn Sladikacia pabnong amaviwvtag 0 EPWTNUATOAOYLO TIOU
MEPNAUBAVEL EPWTAHATA OTIWG TA TIOPAKATW:

> Iou dpeoe to padnuo; (SikatoAoynoe tnv amoyr cou pe Alya AoyLa)
> Mola 6pactnpLOTNTA OOU GPECE TIEPLOCOTEPO KAl YLATL;

» NpoAdBaiveg va KPATAg oNUELWOELS KaTd T Stdpketa Twv video clips;
» TiLoe duokOAee meploodtepo Kat yiati; MNwe Eemepaoeg Tig SUOKOAIEC;
» TLkawoUpyLo Epadeg;

AN\a napadeiypota avtoafloAdynong untapxouv Kat otov @akeAo YAkoU — AyyAka 2.
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FEVIKOG ZKOTLOG

Noa SnuoupynBel Betikd, ocuvepyatiko KALPa otnv EevoyAwoaon oXoALKN
Ta€n, wg mpolToOeon yla TNV EVEPYOTOLNGN TWV ECWTEPLKWY KIVATPWV
yla padnorn. Z& €éva TEToLo HoBnoLoko KALLA oL HaBnTEG Kal oL LaBNTPLEG
TapaKLVOUVTOL WOoTE va anodidouv peyalltepn onuacia oto aicbnua
TIPOCWTILKAG LKAVOTIOLNONG KOl OTNV OUTOEKTIUNON TOPA OTNV UALKA
ermuPpaPeuon.

Emipuépoug otdyol (yvwotikd avtikeipevo & padnotakn Stadikacia).

FEVIKEG YVWOELG, OTAOELG, AVTIANYPELG, LKAVOTNTEG
e Na YyVWwpLOTOUV LLE TOUG/TIC CUMUOONTESG/-NTPLEC TOUG
o Na pdBouv va «akouv» Tn dtadopeTikn amodn Kat va tTnv o€fovtal
o Na kaA\lepyroouv éva KALHa pmiotoolvng Kal KAARG CUVEPYAOLAC 0TNV TAEN TOUG
o Na pabouv va cuvepydlovtal yLo €Vav Koo oKOTo

M WOGCIKEG-ETMLKOWVWVLOKEG LKOLVOTNTES
Na propouv :
e No oéBovtal Toug/Tic cuppaBnTég/-NTpLeg dtav Slatunwvouy Ty armor] Toug
e Na avtihappavovral toug GAAoOUG OTav SLATUTIWVOUV TNV Aoy r] Toug
o Na oupdwvolv i va Stadwvouv e tn dtadopetikn amon
o Na enyeLpnATOAOYOUY

To MPWTO HABNUA TNG OXOAKAC XPOVLAG elval €€aLPeTIKA onUAVTIKO SLOTL o) Snuoupyet
npocdokieg, B) Otel Ta BPEALA KOL TOUG «KAVOVEG» TNC MEPALTEPW CUVEPYAOLOC TWV UEAWV
™G opadag, y) ouvtelel otnv guméSwon ouvepyatikoUu KALJATOg, amapaitntou yla Tnv
EVEPYOTIOINCN TWV ECWTEPLKWY KLVATPWY TWV Hadntwv/-nTplwyv ya pdbnon. Me autdv tov
TPOTMO oL HaBNTEC KOl Ol PABATPLEG CUMUETEXOUV OTn pabnolakr Stadikaoia xwpig
OQVTAYWVLIOHOUG METAED TOUG KAl EVNUEPWVOVTAL yLa TO TAaiolo afloAdynong tng Kabnong
TOUG.

Méoa amo TIg 5pacTnPLOTNTEG TOU MPWTOU AUTOU HOBUATOC, EMOUEVWG, 0/N EKTTALOEUTLKOG
kaAeital va BonBnoel toug/Tic padntég/-Atpleg va atcBavboulv a) achdlela, B) ot ival
LOOTIHA PEAN piog SnULoUpYLKNG opddag, y) OTL UmopoUv va SLaTUTWVOUV TIG amoELS TOUG
KoL va yivovtal armodekTteg, §) OTL umopouv va cuvSLapopdwvouv To Ladnolako yiyveobal kot
€) OTL OL AVAYKEG Kal oL tpoobokieg Toug elval oeBaoTEC.

Mo tig 6paotnPLOTNTEG TOU MPWTOU HaBnUaTog tpoteiveTal va TomoBetnBoUv oL KapEKAES
NG TAENG o€ KUKAO WOTE VA UIMoPo UV OAoL oL LaBNTEG Kal oL LaBATPLEG va BAEMOUV 0 €vag TOV
AAAO WG HEAN EVOG AdLACTIOCTOU CUVOAOU.
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Do we all live in the same world?

1. Watch a video by the UNHCR (United Nations High Commission for Refugees) on
YouTube and answer the questions.

a. What did you see?

(Possible answer) Two pairs of people, two mothers with their children. The first pair

is playing. They are having a great time in the sea and they look very happy. The second
pair is struggling with the waves and they seem concerned/worried, anxious,
frightened, unhappy.

b. Who has created the video?

UNHCR (United Nations High Commission for Refugees)

c. What is the message?

(Possible answer) The sea is not a safe place for everybody. For some people it is a
huge barrier they have to cross in order to live better, for others it is just a place for
fun.

d. How did you feel when you watched it?

Students’ own answers

3. Do you know what a refugee is? Are you familiar with the terms: migrant and

asylum seeker? Talk about their meaning in class.

According to the definitions by UNHCR, refugees are persons fleeing armed
conflict or persecution, while migrants choose to move not because of a direct threat
of persecution or death, but mainly to improve their lives by finding work, or in some
cases for education, family reunion, or other reasons
(https://www.unhcr.org/news/latest/2016/7/55df0e556/unhcr-viewpoint-refugee-
migrant-right.html).

One of the most fundamental principles laid down in international law is that
refugees should not be expelled or returned to situations where their life and freedom
would be under threat. On the other hand, migrants face no such impediment to
return. If they choose to return home, they will continue to receive the protection of
their government.

An asylum seeker is a person who flees his or her home country, enters
another country and applies for asylum, i.e. the right to international protection, in
this other country. An asylum seeker may be a refugee, but not a migrant (adapted
from https://en.wikipedia.org/wiki/Asylum_seeker).

4. Some more words: match them with their meanings.

a4 b3 cl1 d.2 eb6 f5
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6. Before reading the two texts that follow, have a look at the photos, the titles and

the subtitles below. Then answer the following guestions:

a. What is the genre of each text?
(Note: Explain to the students that the definition of “genre” is “literary kind).
Both texts are narrative non-fiction.

b. Where can you find it?

The first text could be found in a newspaper, a magazine or a webpage. The second is
taken from a book about refugees, but it too could have appeared in a newspaper, a
magazine or a webpage.

c. Who is the writer?

If we follow the link below Text A, we will discover that the writer is called Charlie
Dunmore. Text B was written by Misganaw Worknehe as stated in the heading of the
text.

d. Who might be the reader?

Everyone interested in the problems the refugees are facing/ the problem of
migration.

e. Can you guess the content of each article from the title and the photos?

Students’ own answers

8. Read the two texts again and, in groups, complete the following tables.

(Suggested Answers)

Text A
SOMEBODY... Who is the main Muzon, a refugee girl from Syria.
character?

WANTED ... What do they want? She wanted to continue her schooling, take

(goal/motivation) her grade-nine school exams and enter
university.

BUT... What is the problem in the | Civil War broke out in her country and her

story? What is keeping the family was forced to leave and stay in a

characters from their goal? refugee camp under bad conditions. Many

(Focus on the conflict/ children left school because they could not

challenge/problem) handle the situation anymore.
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SO/SO THEN... How does
everything finally work out? What
is the solution? How does the
character reach their goal?

Muzon started a campaign in the camp in
order to persuade children to stay at school.
She has continued her studies in Jordan and
has become a forceful and high-profile
advocate for education among Syrian
refugees, particularly young women and girls.
She fights for children’s right to education. She
has learned that obstacles in life can be
overcome by strong will and effort. She
conveys a message to the world, that
education can give purpose to our life.

Text B

SOMEBODY... Who is the main
character?

Mesfin, who lives by himself in a refugee camp
in Kahuma, Kenya.

WANTED .... What do they want?
(goal/motivation)

He is a refugee from Ethiopia trying to survive
in the refugee camp. He tries hard in order to
ensure a decent meal and safety.

BUT... What is the problem in the
story? What is keeping the
characters from their goal?
(Focus on the conflict/
challenge/problem)

He is lonely and suffers from hunger and lack
of love. He has to walk many kilometres in the
burning heat/under the scorching sun to find
the wood he needs so as to cook his food. He
has trouble with local people who threaten his
life, as they want the wood for themselves.

SO/SO THEN... How does
everything finally work out? What
is the solution? How does the
character reach their goal?

He has managed to survive and has learned to
tolerate the awful conditions under which he
lives without being able to actually improve his
life though. He lives day by day without hope
or plans for the future, believing the world is
unfair.

9. Now, fill in the missing information.

Muzon Mesfin
LIFE BEFORE She had a normal, middle-class We only know he lived in
life, surrounded by friendly Ethiopia.

education.

neighbours and relatives. Her
parents were teachers in Izra,
Syria. She lived in comfortable
house where each of the children
had their own room. She studied
hard at school for her nine-grade
exams so as to continue her
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WHAT CAUSED | The civil war in Syria. Her home The Ethiopian regime. He
THE FLEE was close to a military base that has fled his home country
regularly came under attack, when the junta won state
leaving them trapped in the power and he has been
crossfire. They couldn’t endure the | trying to find a secure
fighting any longer, so they shelter since then.
decided to flee to Jordan.
LIFE NOW - In Azraq refugee camp in Jordan. He lives in a refugee camp in
CHANGES The whole family shares a tent Kakuma, in a plastic make-
(WHERE, where they eat, sleep and wash. shift hut which does not
WHO, WHAT, | o6 attends a summer course to adequately protect him from
LIFE get grips with the new Jordanian the weather conditions. He
CONDITIONS) . . . . . .
curriculum in order to pass the lives by himself in an alien
final exams. land. Every day he rises with
the sun and go in search of
firewood to boil beans for
his meal.
PROBLEMS, Life conditions are difficult and He is lonely and hungry. The
DIFFICULTIES

many children, especially girls,
leave school. She has to fight
against the widely held belief
within the camps that early
marriage is the best way to secure
he future of young female
refugees. She encounters
opposition when trying to
persuade people about the
importance of education. People
do not listen to her because of her
young age.

area where he lives is dry,
dusty, sunny and hot. There
is shortage of firewood. He
cannot afford to buy any
charcoal so he has to walk
many kilometres in the
burning heat/under the
scorching sun to find wood
to cook his food. He is faced
with barbarity and lack of
humanity. He strives hard
against adverse conditions
and hostile people.

FUTURE LIFE,

She goes door-to-door to persuade

He just wants to survive

EXPECTATIONS | parents let their daughters attend | each day. He cries for peace
school. She wants to spread her and safety. He has no
message to a wider audience, to expectations and no hope
the international community, since he lives in an unfair
especially to those who have the world where “all tomorrows
resources to help. are the same”.

FEELINGS She appears to be determined and | Loneliness, stress, lack of

strong, but also a realist. She

love, misery, hunger,
despair, hopelessness. He
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believes education is the armour feels confused when he

that will protect you in life. thinks about his life. He
thinks he does not deserve
all this.

10. Fill in the Venn Diagram by writing the similarities and differences of the two

texts.

Students can use the information from the previous activities to complete the
diagram. They can write about the common problems or difficulties, about the living
conditions, about the different feelings etc.

11. Complete the table below, individually. There are no correct answers, only

answers that are true for you!

Students’ own answers.

12. Go back to text 1 and answer the following question:

What did Muzon say about life before the crisis started?
She said that their house had been built by an engineer. She also explained that when
she was (habitual action)/had been sick, she went/would go/had been to a doctor.

Finally, she remarked that education is everything in life (general truth).

The writer in text 1 has used a lot of sentences in direct speech. Why do you think
she has done so?
In order to make the narration more vivid and interesting and thus engage the reader.

13. Are the following statements true or false? Justify your answers reporting what

has been said in the text.

Advice to the teacher: if your students are not familiar with reported speech, you
could skip the questions that require exceptional use of reported speech (see Note
below) or use questions of your own.

1. Muzon’s father didn’t know about the risks involved when he decided to flee
across the border to Jordan.
False: Her father decided the risks were too great so she fled with him. Her father
claimed that he knew/had known she could make up for lost schooling, but if you lose
your life there’s no way to make up for that (no change of tenses is needed because
the sentence contains a time clause — see Note below).
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2. Muzon didn’t know that education was important.
False: Muzon explained that they hadn’t had to (“she didn’t need them” is also
acceptable) to tell her that education is important because she had always felt it.

3. Muzon doesn’t think highly of Malala.
False: Because she said that Malala had taught her that no matter what obstacles she
faces in life, they can be overcome (general truth).

4. Before the crisis began, Muzon used to live a normal, middle-class life.
True: She explained that she had not been a queen back in Syria adding that they had
had problems, good things and bad things, but it had been like any normal life.

5. Muzon doesn’t mind when people don’t let their daughters go to school.
False: She said that when she heard of people not letting their daughters go to school
or marrying them off early, it made her angry.

NOTE: There is no change in verb tenses in Reported speech when:

1. the sentence expresses a general truth or permanent states and conditions

2. the introductory verb is in the Present, Future or Present Perfect tense

3. the verb of the sentence is in the Unreal past (eg. 2nd or 3rd type conditionals)

4. the following verbs are used: had beter, could, would, used to,should, might and ought

to, mustn’t

5. the reported sentence contains a time clause

6.the sentence expresses something which is believed to be true. In this case the verb
tense can either change or remain unchanged.

3

Renaissance arts & artists

1. How much do you know about the Renaissance? Complete the crossword.

1. Renaissance
Humanism
Science
(Sy)mmetry
Michelangelo

o vk~ wN

Supper
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2. These are some of the most famous Renaissance works of art. Can you guess who
the artists are? If not, look at the artists' and the painting's name at the bottom of
the next page and try to match them with the paintings.

Note: there is an extra name you don't need to use.

Michelangelo - Creation of Adam

Leonardo da Vinci - The Virgin and Child with St Anne

Raphael - The Wedding of the Virgin

Verrocchio - Madonna with Saint John the Baptist and Donatus

Botticelli- Primavera

Bellini - Madonna and Child

Fra Angelico — The Lamentation over St Francis (see the new pdf file:
http://www.iep.edu.gr/images/IEP/EPISTIMONIKI_YPIRESIA/Epist_Monades/B_Kyklos/Huma
nities/2018/2019-01-11_B3_Renaissance.pdf)

Nou,swnNE

4. Now form groups and read the texts below about Leonardo da Vinci,
Michelangelo, Botticelli, Raphael and Andrea del Verrocchio. Each group reads a
different text.

A. Leonardo

He was born in Vinci on 15 April 1452

His fields of work include painting, geology, anatomy, flight, gravity, optics,
engineering (and science in general)

His most famous works of art: Mona Lisa

He died in Chétaux of Clou / near Amboise / in France on 2 May 1519.

The impact of his work: he was highly influential as an artist and sculptor/ he was a
pioneering scientist, inventor and artist/ the last Supper has been described as one of
the greatest spiritual paintings / the Mona Lisa is one of the world’s most famous and
intriguing pictures / the thousands of surviving pages of his notebooks reveal the most
eclectic and brilliant minds/ he “invented” the bicycle, airplane, helicopter, and
parachute years ahead of their time/ his painting was scientific and his science was
expressed through art ...

B. Michelangelo

He was born in Caprese near Florence, Italy, on 6 March 1475

His fields of work include painting, sculpture, poetry, architecture

His most famous works of art: Pieta, The Sistine Chapel in the Vatican

He died in Rome on 18 February 1564

The impact of his work: he became one of the world’s most famed artists remembered
and adored by future generations/ he was greatly affected by Leonardo Da Vinci/ he
contributed to many architectural projects such as the great church of St Peter’s.

C. Sandro Botticelli
He was born in Florence around 1445

11
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His field of work was painting, where he included Neo-Platonism bringing together
Christianity and Paganism. Later in his life, his style underwent a remarkable change
characterised by a very religious feel and symbolism in his painting.

His most famous works of art: The Primavera, Pallas, the Centaur, Venus and Mars,
The Birth of Venus, Calumny of Apelles, the Crucifixion, the Last Communion of St.
Jerome, and the Nativity. He also took part in the painting of the Sistine Chapel.

He died in Florence in 1510

The impact of his work: although his work lay forgotten for almost 400 years, he is
now considered as one of the most esteemed artists of the Italian Renaissance. His
contribution to the Italian Renaissance period was one of great distinction.

D. Raphael

He was born in Urbino on 28 March or 6 April 1483

His field of work was painting

His most famous works of art: In Florence, Raphael completed three large altarpieces,
The Ansidei Madonna, The Baglioni altarpiece, 43 both commissioned for Perugian
clients, and The Madonna del Baldacchino for a chapel in Santo Spirito, a Florentine
church. One of his final paintings of the Florentine period is the magnificent Saint
Catherine now in the National Gallery in London. The Stanza also known as the Raphael
rooms, are located on the upper floor of the Vatican palace. The Stanza della
Segnatura contains some of the artist’s best known works including, The School of
Athens, Parnassus, and The Disputation of the Sacrament. He produced a wealth of
paintings including several Madonna’s, portraits and altarpieces, all in addition to his
Vatican efforts. His only mythological work, Galateia was painted for the Tiber villa of
Agostino Chigi.

He died in Rome on 6 April 1520

The impact of his work: He was a famous, wealthy and popular renaissance
personality and his funeral was very well attended attracting large crowds. He became,
along with Michelangelo and Leonardo, one of the three masters of the Italian
Renaissance and his compositions were referred to extensively when training
successive generations of artists.

E. Andrea del Verrocchio

He was born in Florence in or around 1435

His fields of work include painting, sculpture and goldsmithing

His most famous works of art: Tobias and the angel, The Baptism of Christ, The
Madonna enthroned with John the Baptist and St Donato.

He died in Venice in 1488

The impact of his work: His greatest importance was as a sculptor and his last work,
the equestrian statue of Bartolomeo Colleoni in Venice, is universally accepted as a
masterpiece. A number of important painters were trained at his workshop. His pupils
included Leonardo da Vinci, Pietro Perugino and Lorenzo di Credi. He set an example
for other Renaissance sculptors.

12
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6. Go back to the texts and answer the following questions.

a. Where was Michelangelo born?

He was born in Carpese, near Florence

b. Who painted “The Birth of Venus”?

“The Birth of Venus" was painted by Botticelli.

c. A lot of passive voice sentences are used in the above texts.

Why do you think the writers have done so?

To give emphasis on what happened rather on who did it and to make the text more
formal and/or more impersonal.

4

Learning to fly

1. Read the information about blackbirds below and then look at the video
screenshots that follow and try to think about the connection between the two. Are
they compatible and, if so, in what way? If not, why? Discuss your suggestions in
class.

The aim of this activity is to show the power of ‘viewpoint’ and the ‘medium’. Thus, the
screenshots, apparently forming part of an artistic video, have partly twisted the
factual information. The blackbird is solitary and melodious but seems to have flown
quite a long way from where it was hatched.

2. Can you see the story behind the images? You can make a note of the steps of the
narrative in the flow chart provided. You can add as many steps/boxes as you choose
to. What verb forms will you use in your narrative? Work in groups.

This activity aims at encouraging learners to move from the visual to the verbal mode
of expression. It also aims to highlight the role of the Simple Past form in building the
storyline part, that is the backbone of a narrative. Learners could thus come up with
‘The blackbird stood on the branches of a tree. At some point it decided to fly and was
supported by some notes and then had a free fall’, for example. They could also change
the order of the pictures and modify the sequence of actions. In any case, however, it
is important that they should use simple past forms primarily.

13
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3. Can you now develop your story further to include a background, monologue,
description as well as a flashback? Some examples are provided for you but you
should not think of them as binding. What verb forms will you be using? Work in

your group.

This is an enriched version of a story mindmap. It is important for learners to
understand that, besides the storyline, a story can be made up of introductory,
background information, a narrower background that zooms in on the actual story,
description, direct speech in the form of a monologue or a dialogue, flashbacks, taking
time back and forth. It is also important for them to see that the background
information may involve the use of ‘be-verbs’ or action verbs expressing habits, that
zooming in on the story usually involves the use of a past continuous form, that the
action can ‘freeze’ to provide a description, often in past continuous forms, that the
monologue or dialogue makes use of present or future forms usually, that the
flashback generally involves a past perfect form. This is meant to help them write a
fully developed story as well as revise most past forms and understand their function.
Needless to say, the story can be extended further to include more description,
monologue or flashbacks.

4a. Go back to the forms you used in your enriched story framework in the previous
activity. Can you draw any general rules about the use of narrative tenses?

Learners need to verbalise what they saw in the previous activity. In other words, they
proceed from the specific data to the generalization, the ‘rule’. This is an awareness-
raising activity.

4b. Do you think the same generalisations might hold across time? In other words,
do we use continuous tenses, for example, to express the same idea in the past, the
present and the future? If you use past continuous forms to present a scene in a
description, for instance, as in "a flock of birds was flying in formation" above, would
you use present continuous forms to describe a scene in the present, as in "Look at
those birds over there! They are flying in formation" and future continuous forms to
introduce a description in the future, as in "At 8 o' clock in the evening the birds will
be flying in formation?" Can you think of examples for the other forms used in 3
above, in conjunction with the general rules you formed in 4a?

This activity aims at illustrating the generalisability of the form and function of verbs
in the story. If learners realize that continuous forms are used to describe a scene, for
example, they can transfer this realization to the present or the future, as in ‘at this
moment some birds are flying in formation’ or ‘at the same time tomorrow, some birds
will be flying in formation’. Similarly, the use of simple past forms for habits can be
transferred to the present or the future, while the use of a perfect form for flashbacks,
that is to show that an action was completed before another one in the past, can apply
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across the time spectrum. The advantage of all this is that learners can see that tenses
could be treated as a system rather than discretely.

5.What is the moral of your story? Discuss it with the other groups. What made you

give the story the specific twist?

In this activity, learners can provide their own ending and then go a step back and
reflect upon the message conveyed by their version of the story. Subjectivity should be
encouraged.

6.Here are Paul McCartney's words about the "Blackbird" song the screenshots were

based on. Are these words related to your story? How would you need to change it

so as to fit in the composer's original idea?

Learners come to this activity after they have relied on their intuition and created a
story. This is important, as they can see their own version as one of the many possible
ones. Trying to fit the singer’s original idea within their story involves a process of
rethinking and enables learners to treat the text as an ever-evolving piece of writing.

7. Now listen to the Beatles song ("Paul McCartney - Blackbird (Live)") on YouTube

and make a note of words or phrases expressing positive or negative ideas. Then

enrich your list of phrases by going through the lyrics. Which do you believe agree

with the spirit of the text you wrote in 3 above? Go back to it and see how you could

fit in the phrases you have made a note of in this step.

This activity is an extension of the previous one, as learners are expected to listen to
the actual song and further enrich their vocabulary and idea repertoire with regard to
the blackbird story.

8.Below you will find the full lyrics of the song. You will need them to perform one

or more of the tasks that follow.

This is an extension activity, which allows learners to bring in their subjectivity most
forcefully; they can tamper with the lyrics and/or set them to music. Also, both here
and throughout the lesson, they need to combine information from various stages in
their work.

9. Now take a look at the paragraph that follows, from Bach's Jonathan Livingston

Seagull, and do the following: a. Comment on the dedication right below the title.
What do you think it talks about? b. What do you think Jonathan Livingston Seagull
was practising? Why? c. Where would you place the opening paragraph and the
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opening line of the second paragraph within the story framework you worked on in
activity 3 earlier? The verb form should help you decide.

This activity introduces a prose text on a topic similar to that of the song. Its aim is to
introduce learners to different but thematically related genres. The dedication may
refer to every person’s need to ‘fly high’ or ‘experiment’. As for the two opening
paragraphs, following the story mindmap earlier, we could place the first one in the
background information section and the second in the zooming in on the story part.

10. Can you predict what happens next in the story? Form groups and write down a

possible continuation. Then present it to the rest of the class, explaining what drove

you to the specific scenario.

In this activity, learners are invited to write the continuation of the story, developing
their prediction along with their story-writing skills.

11.Now read the rest of the text below and compare it with yours. How accurate

were you in your predictions? Can you now re-evaluate the comments you made on

the dedication in 9a above?

Here, learners are expected to read through the actual story, compare it to their own
version and go back to the dedication task and reflect on it anew. They are thus
encouraged both to see their own text as a possibility, without being tied up to the
original one, and to go back and forth in the process, reconsidering their choices.

12.Reflect on the text as a whole. Can you draw Jonathan's portrait? Which of the

words below would you use? You can add more of your own.

They now use their interpretation skills to draw the seagull’s character profile. They
can also reason about their choices, going back to the story.

13. Compare the text above with the Blackbird poem. Discuss how the two are

similar. If you were to draw the blackbird's portrait, would it be the same as

Jonathan's above? Would you borrow any of the adjectives in activity 12 in drawing
this portrait?

Learners are now encouraged to develop their comparison skills and think critically, by
comparing the song and the text and drawing the seagull’s portrait.
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14.Have you felt the need to "fly"? Does the real Jonathan Seagull really live within

us all? What are the obstacles on one's way to freedom and non-conformity? You

can get more ideas for your discussion from the book blurb below.

In this activity, learners build on the work done so far on the seagull text to personalize
things and have a class discussion about the deeper meaning of ‘flying” and how they
would process or deal with it personally.

15. Jonathan's parents were "dismayed", desperate, unhappy and disappointed at

their son's behaviour. Is this parents' reaction to their children's "flight" generally?

This is a role-play activity carried out in steps. Learners role-play a parent-child
interaction with regard to the idea of ‘flight’. They create a pool of arguments and
select the most convincing ones.

16.The text above combines action with comments. For example, "he lowered his

webbed feet" forms part of the action while "seagulls, as you know, never falter,

never stall" is a general comment on seagull behaviour and this is also signalled by

the use of present forms. On the other hand, past forms are also used to describe

Jonathan's character or behaviour, as in "was no ordinary bird", "it was not eating

that mattered, but flight". Can you single out all action parts and reflect on what the

text would be like without the comments?

This goes back to the story mindmap, once more illustrating the use of simple past
forms of action verbs taking the action a step further, while also showing the
importance of further information in enriching a story. Learners should single out
‘lowered’, ‘lifted’, ‘strained’, ‘slowed’ and so on as forming the story backbone.

17a.What makes the above book extract literary? Make some suggestions and then

read the revised version of the opening sentence below. How is it different from the

original sentence? Discuss.

A sequel to activity 16, this activity aims to illustrate how the use of finer, more varied,
more specialized language may help make a text more literary. It can be extended
further to provide learners with more samples of literary text to be made plain or of
plain text to be made literary.

17b.Now go back to the story you had written about the blackbird earlier and add
or modify elements to make it more literary, like the book extract above. Work in

groups.

17
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Learners are now asked to go back to the blackbird text they had written earlier and
embellish it to make it more literary.

18. Listen to the book read out on YouTube ("Jonathan Livingston Seagull, narrated

by Richard Harris") and do one or more of the following:

This pool of activities aims to address different types of intelligence, while also
familiarizing learners with different genres in writing — diaries and reviews. The main
properties of these text types can be discussed before learners engage in the task.

19. Watch the trailer of the filmed version of the book on YouTube ("Jonathan
Livingston Seagull - Trailer") and discuss how the effect might have been different
from that of reading the book. Have you experienced this with other books made
into film?

The last activity is an exercise in the effects of the medium, showing how a film might
be different from a book, a printed text. Like most of the activities in this scenario, it is
open-ended.

5
Addictions

1. What do you think of when you hear the word addiction? Which substances and
behaviours could be addictive? Work in groups and note down your ideas in a mind
map. Then present them to the rest of the class.

(Suggested answers)
- Smoking
- Alcohol
- Drugs (both pharmaceutical and narcotics)
- Coffee
- Gambling
- Eating disorders
- Compulsive shopping
- Working too much
- Television
- The Internet

2. Listen to a BBC radio talk and answer the questions below.
http://www.bbc.co.uk/worldservice/learningenglish/general/sixminute/2014/05/
140522 6min coffee addiction.shtml
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Transcript: (BBC Learning English 6 Minute English 22 May 2014 Coffee addiction)
http://wsdownload.bbc.co.uk/learningenglish/pdf/2014/05/140522122838 bbc 6

min_coffee addiction.pdf

What is the topic of the talk? Coffee addiction

Can you think of a “catchy” title for this radio talk? Students’ own answers

What are the dangers mentioned? Drinking too much coffee can give you headaches
or make you lethargic. It can also cause insomnia, indigestion or high blood pressure.
Why do people develop such an addiction? Because of the caffeine contained in the
drink, which is a ‘psychoactive drug’.

What is a "psychoactive drug"? It's a drug that affects how a person feels and
sometimes how they behave. It can be found in food like waffles and chewing gum,
surprisingly — not just in drinks.

What is the definition given for the following words?

— insomnia: that’s when you can’t sleep.

— indigestion: that’s a pain in your stomach when it can’t process the food that you've
just eaten.

— lethargic: that's not having any energy.

What do we mean by “withdrawal symptoms”? We mean the nasty physical and
mental effects of stopping the habit/substance we are addicted to. For example, if you
try to give up drinking coffee, you may get headaches and feel tired.

Why is Finland mentioned in the talk and what do they say about it? /t is the country
which drinks the most coffee per person. The people of Finland consume an incredible
12 kilograms of coffee per person every year, which is much more than the average
consumption of 1.3 kilograms per person.

3. Read the adapted newspaper extract about adolescent alcohol consumption

below and try to specify the writer's purpose.

(Possible answers)

To inform about the “misquided practice” of allowing children taste alcohol in
Greece/about the cultural aspects of the issue.

To demonstrate the need to acknowledge that alcohol is not harmless / the
need to educate children at school and in the home/ the need to tackle the
phenomenon on every level.

To warn about the dangers of alcohol consumption by teens in Greece.

To raise awareness in relation to the phenomenon of alcohol consumption by
teens in Greece.

4. Read the text again and match the following titles to each paragraph.

1. 5% 2.8 3.6 |4.1% |539 |6 7% |7.9th |8 4th |9 2nd
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5. Choose the best answer A, B or C for the following questions

1l.¢c

2.¢c 3.a 4. b 5.c 6.b

6. Match the following words (1-8) from the text with their definitions (a-j). There

are two extra options you do not need to use. Then put the words in sentences of

your own.

\1.d |z.f |3.a \4.e \5.h |5.c|7.j |8.b\

7. Read the following sentence from the newspaper article and answer the

questions.

a. The writer uses inversion, i.e. s/he has inserted an adverb or prepositional phrase

at the beginning of the sentence, causing the subject of the sentence to move after
the auxiliary or the modal verb (NB remind the students that if the original verb is
in Simple Present or Simple Past, then “do”, “does” or “did” must be put in the

inverted sentence)

b. In formal language, to give emphasis
c. See p. 74 of the Students’ book

Use your answers to complete the following grammar notes:
subject

inversion

had he seen

emphasis

formal

8. Now rewrite the following sentences using inversion.

1)
2)
3)
4)
5)
6)
7)
8)
9)

In my pocket were the keys .....

So delicious was the food that ......
Never had he been to ...

Scarcely had | finished writing ...
Little did he understand about ...
Now is the time to deal ...

Not only is Mary a good ...

Should you need any ....

Nowhere will you find such ....

10) Only with the help of others can we cope ....
11) Not until after the end of May can we accept ....

12) Had we known it would take ....
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13) At no time were they aware of ....

14) Neither was he rich nor handsome

15) On no account should you tell him about ...

16) Only by calling the security guard were we able ...

17) Barely had he come to the party before he started complaining ....

18) Should you need any help, ...
19) Little can he suspect that...
20) Not a sound could you hear ...

9. A significant number of people is struggling with certain addictions. Write an essay

(180-220 words) suggesting ways to deal with the problem. Your essay will be

published in the school magazine.

1.

2.

What are the key words in the topic?

addictions, struggle, deal with

What register will you use?

Informal, but not casual, as it will be published in the school magazine and
there is a close relationship between the writer and the audience.

How many paragraphs do you need to write?

4-5 (introduction, 2 or 3 ways to deal with the problem, conclusion)

What will you write in the introductory and the concluding paragraph?

In the introduction we briefly state the problem - in the conclusion we
summarise the solutions/ ways to deal with the problem and state our opinion.

Some ideas for writing

Education is very important; prevention is always better than treatment

The sooner you get help the better

Trained/specialised psychologists/therapists should be recruited at schools
Addiction treatment centres should be fully equipped with qualified staff
Family, relatives and friends/ loved ones of the addicted persons should try to
understand them and be supportive without judging, criticising, blaming,
humiliating or condemning them — they should stand by them, encourage
them — avoid abandonment or rejection.

Imprisonment or any other form of punishment must be avoided. Addicted
persons are patients, not criminals and they should be treated as such.
Ongoing support is crucial to help deal with the challenges and prevent
relapse.
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